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A B S T R A C T  

The goal of this research is to identify the main factor that influences students when learning English. A survey 
was conducted with 57 students from the English Education Study Program at the University of Nias 

participating. Data was gathered using a questionnaire on Google Form that employed a Likert scale, and it was 
analyzed statistically to obtain descriptive statistics and Pearson Correlation results. The results reveal that 
intelligence shows a perfect positive correlation in sig. (2-tailed) with all factors at levels of 0.01 and 0.05. It has 

an unstandardized coefficient (B) of 4.439 and a standard error of 0.657, culminating in a t-value of 6.761. The 
significance level of intelligence is below 0.001, suggesting that it is an extremely important part of the model. 
The conclusion of the research indicates that intelligence is the primary factor among all the influences on 

students in learning English, as determined by Beta Coefficient. 
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INTRODUCTION 

English has elevated its status as a worldwide language. It usually emphasizes a 

specific function for English that is created among various social interactions across the globe, 
(Mughei et.al, 2022). Since it is important to prepare students to use their refined skills in 
English and to engage confidently in global discussions with their own knowledgeable 

abilities, English has become a compulsory subject for students not only in primary and 
secondary education, but also in higher education in Indonesia (Kemendikbud, 2022). 

Learning English is not easy for all students due to the success in learning English is influenced 
by several factors. The factors may come from the students themselves or internal factors and 
from the outside or external factors. Both factors can motivate and hinder students in learning 

(Alharbi, 2021; Belda & Tutor, 2017). This is emphasized by (Curso, 2019) and (Khoiriyah, n.d.), 
that the internal and external factors affect English acquisition. Furthermore (Wulandari et al., 
2020) says that learning difficulties are influenced by internal and external factors. Internal 

factors are all those things that influence a student's motivation to learn language. They come 
from within and are in the student's control (Wulandari et al., 2020). In addition, Madrid; 
Mahmoudi & Mahmoudi in (Khoiriyah, n.d.) say that internal factors in language learning 

refer to the presence of various factors within the learner. Internal factors in language learning 
are variables present among learners such as age, gender, motivation, intelligence, personality, 
etc. that affect the outcome of language learning. External factor is those originating from 

outside the students, Hamdani in (Wulandari et al., 2020). Internal factor includes intelligence, 
aptitude, motivation and interest meanwhile support and opportunity are included external 
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factor (Mahmoudi, 2015),  (Utama, 2017), (, 2020, San Salvador, El Salvador, 2019) and  
(Wulandari et al., 2020).  

Intelligence factor is intelligence as an important part of psychology. It is considered 
an innate human characteristic that distinguishes all learners from each other when learning a 
language (Hajebi M. & Noshadi, 2018). Gardner in (Hajebi M. & Noshadi, 2018) defines 

intelligence as "the ability to solve problems or produce products of value in one or more 
cultural environments. Aptitude factor is another important factor that can affect children's 
language acquisition in both natural and educational environments. Aptitude refers to the 

specific language learning ability that a learner should have, Carroll & Sapon in (Sun et al., 
2016). It is considered relatively stable and consists of several aspects, such as phonemic coding 
ability, language analysis ability, and memory, Skehan in (Sun et al., 2016) and Carroll in 

(Ishikawa & Suzuki, 2023). In addition, Dörnyei & Skehan in (Ishikawa & Suzuki, 2023) state 
this is thought to be a special aptitude for learning languages beyond the first, with large 
individual differences between learners. Motivation factor is a factor that can affect language 

learning at any age and includes the desire to achieve goals and a  positive attitude toward 
learning, Gardner in (Cabrera-Solano et al., 2019). This factor is considered an internal learning 

and emotional factor that plays an important role in second language learning, Macaro in 
(Cabrera-Solano et al., 2019). This is associated with success in learning English, King & 
Mackey, in (Cabrera-Solano et al., 2019). Support factor is help, encouragement or motivation 

from parents, school and environment for children to learn English (Yan, 2022). Opportunity 
factor is time for more personalized learning experiences in education, for practice and 
application of language skills, especially in speaking and writing (Hong, 2023). Readiness 

factor is willingness or a state of being prepared for doing something. Nwankwo, Kemjika & 
Ekeh in (Amadi, 2018) say that they see readiness as a prerequisite for learning. In their view, 
readiness is an individual's willingness to learn, and without readiness, learning will not 

occur. Interest factor is the desire to perform an activity to achieve a goal as pointed out by 
Sardiman in (Lena et al., 2022) that interest is a state that arises when someone sees the features 
and meanings of a situation that are relevant to his or her wants and needs. 

These factors can occur and be experienced by every student. This is also what 
happened to students of the English education study programme in semester IV of the faculty 
of teacher training and education, the University of Nias. One of the researchers who daily 

carries out learning to these students was interested in examining what happened with 
students. The problem was that in the previous semesters, the completion of assignments, mid 
and final semester exams did not produce maximum results. There were many students who 

did not complete several courses taught by several lecturers. There seem to be an indication 
that these students actually did not have enthusiasm in learning. Seeing these symptoms, the 
researchers were motivated to look in more detail at what happened and being experienced 

by students.  
Some previous the researchers already conducted researches but not all factors were 

investigated in the same time. Some of the researchers focused on one or two factors only. 

First, (Erlina et al., 2019) did a research entitled linguistic intelligence of undergraduate EFL 
learners in higher education: a case study and found there were learners who used language 
effectively to persuade others (rhetoric), learners who could easily remember written and oral 

information (mnemonic), learners who could reproduce information orally and in writing 
(explanation), and a few learners who reflected on language and talked about language itself 
(metalinguistics). Second, (Debatin et al., 2019) in their research entitled does fluid intelligence 

facilitate the learning of English as a Foreign language: a longitudinal latent growth curve 
analysis and found liquid insights and inborn inspiration were found to be related to the 
starting level of English accomplishment. Be that as it may not be one or the other liquid 

insights nor inherent anticipated the rate of alter concerning the English scores. Third, 
(Bokander, 2020) in his research entitled language aptitude and cross linguistic influence in 
initial L2 learning and obtained linguistic aptitude was found to be more important for 
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learners with a typologically similar L1 than for learners with a more distant L1. Furthermore, 
the results support theoretical suggestions from the individual differences literature that 

suggest auditory processing abilities may be particularly important in the early stages of L2 
acquisition. Fourth, (Lena et al., 2022) in their research entitled the effect of motivation and 
interest on students’ learning outcomes and showed the results that neither motivation nor 

interest in learning English had any effect on students' learning outcomes. Furthermore, there 
was a negative correlation between motivation and interest and students' learning outcomes. 
This study enriches the research on motivation in learning English and interest in learning 

outcomes. Furthermore, it also shows that motivation and interest are not factors that lead to 
students' success in English courses. Fifth, (Refinery et al., 1980) in their research investigated 
language learning opportunities provided by out-of-school online EFL coursed for Chinese K-

12 students and the findings from this study provide insights into how to design and 
implement effective online EFL- courses and programs, ultimately expanding and improving 
Chinese K-12 students’ utilization of online EFL- learning opportunities and better supporting 

student learning and development. Sixth, other researchers such as (Mutiah et al., 2020), 
(Sumarni et al., 2021), (Banit et al., 2022), (Walia & Kaharuddin, 2023), and (Imam Santosa et 

al., 2024) focused on searching students readiness only in English e-learning and online 
learning meanwhile (Daflizar et al., 2022) and (Lee & Hwang, 2022) paid attention to the 
teachers readiness on online English language teaching and sustainable learning as well as 

(Gregory et al., 2021) gave an attention to investigate both of teacher and students readiness. 
As results, there were teachers and students were ready but others were not. Last was 
(Galloway & Ruegg, 2020) and (Yan, 2022) did research and focused on students support; and 

family and parents support only. 
Of all previous researches above, it is seen that all the researchers have not done yet a 

research which investigated all factors as mentioned above. Most of the researchers focused 

on one or two factors only, why they happened and how they are correlated to each other. 
Moreover there is a theory stating that it is important to gain a deeper understanding of the 
innovative learning opportunities that such courses can provide. Research shows that K-12 

EFL instruction in China focuses on reading and writing English, but gives students few 
opportunities to speak and write English. This limits their ability to communicate effectively 
using English, negatively impacting their writing and speaking scores on international English 

tests (Refinery et al., 1980). Those previous researches result encouraged the researchers to 
conduct research by investigating all factors in the same time.    

The results of this research were contributed to students at different educational levels, 

parents, families, communities, environments, teachers and research institutes by honing their 
intelligence and aptitude, enhancing their motivation and support, seizing opportunities, 
preparing and stimulating their interests (IAMSORI) to support the maximum English 

learning process. Thus this research aims at finding out what the most dominant factor among 
seven factors above based on students’ perception about the factors influencing students in 
learning English. 

 

METHOD 
Survey was the design used by the researchers in conducting this research. Survey 

designs quantitatively describe trends, attitudes, and opinions of a population or test 
relationships between variables in a population by examining a sample of the population, 

(Creswell & Creswell, 2018). 
Research sample was students of the fourth semester which the total amount was 57 

persons. They were students of English education study program of faculty of teacher training 

and education of the University of Nias. English level was middle to low. 
Instrument used in the research was questionnaire by using five-point Likert scale that 

were strong agree, agree, neutral, disagree and strong disagree. A survey was conducted using 

a questionnaire that included a Likert scale. The questionnaire had 8 statements about 
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intelligence, 8 statements about aptitude, 8 statements regarding motivation, 12 statements 
about support, 5 statements on opportunity, 9 statements about readiness, and 8 statements 

on interest. The researchers ensured it was tested for accuracy before using it to gather data. 
To collect data, the researchers asked students to be sample and filled in the 

questionnaire through link of Google form which was sent in WhatsApp group. It was filled 

in without writing identity and personal email so that the researchers did not know what had 
been filled in by any student. After the questionnaire was filled in by students, it was closed 
by the researchers. 

Data collected was analyzed using statistically formulation with IBM SPSS Statistics 
29.0., and descriptive statistics and Pearson Correlation. The researchers found validity, mean, 
variance, standard deviation, correlation and coefficients. Furthermore, the researchers found 

out the most dominant factors among all factors affecting students in learning English using 
Beta Coefficient based on students’ perception towards the factors influencing their English 
learning. 

 

FINDINGS AND DISCUSSION 
In Figure 1 and Figure 2 below, it is seen that all data are valid, that is 57 and there are no 

missing data points since all values are 0 as well as having different means for each factor. The 
highest mean lies on readiness with 4.00, the second is on intelligence and aptitude with 3.79, 
the third is on interest with 3.75, the fourth is on motivation with 3.65, the fifth is on 

opportunity with 3.54 and the sixth is on support with 3.49, with the maximum is 5 and lying 
on range 2 and 3.  

In the following it also shows standard deviation wherein some variables indicate more 

concentrated data but mostly show more spread out data. Intelligence and aptitude show low 
standard deviation, it is 0.491 indicating more concentrated data, students in learning English 
shows higher standard deviation than intelligence and aptitude which should exactly affect it, 

it is 0.504 indicating higher data variation, motivation shows standard deviation which is 0.551 
indicating moderate data variation, opportunity and interest show higher standard deviation 
which are 0.600 and 0.606 indicating more spread out data, support and readiness show 

highest standard deviation which are 0.630 and 0.627 indicating mostly spread out data. The 
rank of all standard deviations also show which variables show significant effect to students 

in learning English.  
In addition, variance shows how much each value differs from the mean counted wherein 

intelligence and aptitude have 0.241, motivation has 0.303, support has 0.397, opportunity has 

0.360, readiness has 0.393, interest has 0.367 and students in learning English has 0.254. In other 
words, the tables below provide an overview of the data distribution for each factor that is 
intelligence, aptitude, motivation, support, opportunity, readiness and interest and 

identifying the level of variation or diversity in the data which can affect the outcomes or 
students in learning English. In the following, both of Figures are seen.  

 

 
 

 
 

 

 
 

Figure 1. Descriptive Statistics 
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Figure 2. Validity, Standard Deviation and Variance 
Further in Figure 3 below, it is seen that first, intelligence has a perfect positive 

correlation with aptitude with 1.000**, positive correlations with motivation with 0.383*, 

support with 0.456**, opportunity with 0.335*, readiness with 0.348*, and interest with 0.304*. 
Second, aptitude has a perfect correlation with intelligence with 1.000**, positive correlation 
with motivation with 0.383*, support with 0.456**, opportunity with 0.335*, readiness with 

0.348*, and interest with 0.304*. Third, motivation has positive correlations with intelligence 
with 0.383*, aptitude with 0.383*, support with 0.403**, interest with 0.540** and no significant 
correlation with opportunity and readiness wherein opportunity is 0.210 and readiness is 

0.207. Fourth, support has positive correlations with intelligence, aptitude, motivation, 
opportunity, readiness and interest. They are 0.456**, 0.456**, 0.403**, 0.603**, 0.542**, and 

0.322*. Fifth, opportunity has positive correlations with intelligence with 0.335*, aptitude with 
0.335*, support with 0.603**, and readiness with 0.428** meanwhile it has no significant 
correlation with motivation and interest. They are 0.210 and 0.276. Sixth, readiness has positive 

correlations with intelligence with 0.348*, aptitude with 0.348*, support with 0.542**, 
opportunity with 0.428**, and interest with 0.329* meanwhile there is no significant correlation 
with motivation with 0.207. Seventh, interest has positive correlations with intelligence, 

aptitude, motivation, support, opportunity, readiness and interest. They are 0.304*, 0.304*, 
0.540**, 0.322**, 0.276*, and 0.329*. 

From the results, it is observed that most of factors have positive correlations with each 

other, indicating relationships among these factors. Higher correlations indicate stronger 
relationships among intelligence, aptitude, motivation, support, opportunity, readiness and 
interest. In the following, it is seen Figure 3 showing correlation. 

 

 
 

 

 
 

 
 

 
 
 
 
 
 
 

Figure 3: Correlation 
Looking at the following Figure, it is found that when all predictor variables (IAMSORI) 

are 0, the expected value of the dependent variable ‘students in learning English’ is 4.439, and 

the result is statistically significant. Aptitude has a negative relationship with ‘students in 
learning English’. For each one unit increases in ‘aptitude’, the expected value of ‘students in 
learning English’ decreases by 0.374 units. The relationship is statistically significant at the 0.05 
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level. Motivation has a positive relationship but non-significant relationship with ‘students in 
learning English’. The coefficient is not statistically significant. Support is same with 

motivation which has a positive relationship but non-significant relationship with ‘students in 
learning English’. The coefficient is not statistically significant. Opportunity has a negative 
relationship but non-significant relationship with ‘students in learning English’. The 

coefficient is not statistically significant. Readiness has a positive relationship but non-
significant relationship with ‘students in learning English’. The coefficient is not statistically 
significant. Interest has a negative relationship but non-significant relationship with ‘students 

in learning English’. The coefficient is not statistically significant.  
Of the explanation among all factors ‘intelligence, aptitude, motivation, support, 

opportunity, readiness and interest’ (IAMSORI), it is concluded that ‘aptitude’ only which has 

a statistically relationship with the dependent variable ‘students in learning English’ at the 
0.05 level. Other factors such as motivation, support, opportunity, readiness and interest do 
not show significant effects on ‘students in learning English’ in this research. Clearly it is seen 

in Figure 4 below. 

 
 

 
 

 
 

 
 

Figure 4. Coefficients 
From the results or findings above, it is found that seven (7) factors have different values 

towards students in learning English. In other words, intelligence, aptitude, motivation, 
support, opportunity, readiness and interest have different levels or ranks in affecting students 
in learning English.  

Based on the obtained data, the constant term in the model has an unstandardized 
coefficient (B) of 4.439 and a standard error of 0.657, leading to a t-value of 6.761. The 
significance level for the constant is less than 0.001, indicating that it is a highly significant 

component of the model. This shows that intelligence has the most dominant influence 
towards students in learning English. It is seen from students’ perception about intelligence 

that are among eight (8) statements, 14% strongly agreed and 70.2% agreed with intelligence 
makes them imaginative persons in creating English courses assignments when it is instructed 
to do as stated by Gardner in (Madkour & Mohamed, 2016) that the human ability to perform 

activities that require spatial judgments called visual-spatial intelligence with high levels are 
able to visualize in their mind’s eye which is characterized by the ability to look at an image 
or situation and determine areas where its appearance can be changed; 19.3% strongly agreed 

and 61.4% agreed with intelligence makes them curious persons to know more and more about 
English courses in English classroom or outside the classroom, 29.8% strongly agreed and 
50.9% agreed with intelligence makes them have a high interest when English courses are 

being discussed as mentioned by Gardner in (Madkour & Mohamed, 2016) that mental search 
intelligence refers to the human ability to search and scan for information; 12.3% strongly 
agreed and 49.1% agreed with intelligence makes them bravely argue something wrong with 

English course materials being discussed as delivered by Gardner in (Soleimani et al., 2012) 
that intelligence is the ability to process information that is activated in cultural competition 
to solve problems or create products that are valuable in that culture; 17.5% strongly agreed 

and 49.1% agreed with intelligence makes them confidently express opinions, comments, 
critics, and suggestions in English teaching-learning process as written by Gardner in 
(Madkour & Mohamed, 2016) and (Derakhshan & Faribi, 2015) that the ability to use language 

effectively, create using spoken or written language is called verbal and linguistic intelligence 
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wherein people with high verbal and linguistic intelligence are good at reading, writing and 
telling stories which manipulates the syntax and structure of language, the semantics and 

meaning of language, and the pragmatic or practical use of language; 5.3% strongly agreed 
and 47.4% agreed with intelligence makes them remember all English materials they have 
learnt previously meanwhile 42.1% is neutral or undecided and 5.3% disagreed with 

intelligence makes them pose HOTS and LOTS questions in English teaching-learning process 
since 40.4% only who agreed with it. As said by previous researchers named (Erlina et al., 
2019), learners who were able to effectively use language to persuade others (rhetoric), learners 

who were able to remember information both orally and in writing (mnemonic), learners who 
were able to reproduce information both orally and in writing (explanation), and a few 
learners who reflected on language and discussed language itself (metalinguistic) are learners 

whose high intelligence. It means that intelligence affects students in using, remembering, 
reproducing, reflecting and discussing language, in this case is English. In addition, what is 
found by (Debatin et al., 2019) that fluency and innate inspiration were related to baseline 

English proficiency. In any case, neither fluency nor innate inspiration alone could predict the 
rate of change in English outcomes. As a whole, using multiple intelligences allows students 

to master language skills as integrated components rather than studying grammar, reading, 
listening, speaking and writing as separate units without understanding the importance of 
integration in reaching an advanced language level. College students need to acquire fluency 

in English to pursue graduate studies at their alma mater or abroad, Gardner in (Madkour & 
Mohamed, 2016). This multiple intelligence has important implications for education in 
general and language learning in particular, Gardner in (Soleimani et al., 2012). 

Furthermore, with aptitude, it has an unstandardized coefficient (B) of -0.374 and a 
standard error of 0.159, resulting in a t-value of -2.351. The significance level (Sig.) for aptitude 
is 0.023, indicating that aptitude is a statistically significant predictor of learning English with 

a negative impact. It indicates only aptitude has a statistically significant impact on learning 
English, and it does so negatively. This is contrast with Li; Stefanou & Révész in (Ishikawa & 
Suzuki, 2023) conveying some studies have found that explicit instruction results in less 

statistically significant relationships between aptitude and learning ability than implicit 
instruction, suggesting that explicit instruction can minimize individual differences in ability. 
However, Sheen; Yilmaz in (Ishikawa & Suzuki, 2023) found other studies have shown a more 

significant association between aptitude and development under explicit instruction, 
suggesting that learners need both higher aptitude and explicit instruction to promote their 
development. Against the differences, learners’ prior knowledge of the target construction 

may be another key, (Ishikawa & Suzuki, 2023). It is spotted from students’ perception in 
respect to aptitude that is among eight (8) statements, 15.8% strongly agreed and 57.9% agreed 
with aptitude makes students have background knowledge about English, 14% strongly 

agreed and 59.6% agreed with aptitude makes students understand each course taught by 
lecturers in English classroom as delivered by Carroll; Doughty; Wen & Skehan in (Wen et al., 
2023) that language aptitude refers to the set of cognitive abilities that enable us to understand, 

explain, diagnose and predict why and how some people are able to learn one language more 
effectively and efficiently than others, all else being equal; 15.8% strongly agreed and 61.4% 
agreed with aptitude students have an opportunity to complete a lot of assignments before a 

deadline, 8.8% strongly agreed and 64.9% agreed with aptitude students clearly do 
assignments based on instruction, 17.5% strongly agreed and 64.9% agreed with aptitude 
students finish better different types of assignments correctly as a challenge, 15.8% strongly 

agreed and 40.4% agreed with aptitude students can do better all assignments by themselves 
meanwhile 3.5% strongly agreed and 36.8% agreed with lack of aptitude English medium 
instruction makes them blank during teaching-learning process and 42.1% is neutral or 

undecided that English courses materials are difficult to learn. As found by (Doughty & 
MacKey, 2021) that some empirical papers conclude that there is a relationship between 
aptitude and language learning, while others conclude that there is no relationship. This 
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supported by Doughty in (Doughty & MacKey, 2021) who describes unresolved debates 
regarding issues such as whether aptitude is a stable trait across the lifespan, whether talent 

develops (or can be trained!), to what extent and how talent provides a blueprint, whether 
learners can quickly master a new language (and, more broadly, whether aptitude represents 
a "ceiling" for language learning), and whether components of aptitude affect the language 

learning process differently at different stages of maturity or ability. From these perceptions, 
it is concluded that higher aptitude will have better English learning. Otherwise, lower 
aptitude will have worse English learning. This is supported by (Bokander, 2020) that this is 

to be more important for learners with a typologically similar L1 than for learners with a more 
distant L1. Furthermore, the results support theoretical suggestions from the individual 
differences literature that auditory processing skills may be particularly important in the early 

stages of L2 acquisition. 
Hereinafter motivation, on the other hand, has an unstandardized coefficient (B) of 0.023 

and a standard error of 0.155, leading to a t-value of 0.148. Its significance level is 0.883, 

suggesting that motivation does not significantly affect students in learning English. It is 
noticed from students’ perception dealing with motivation among eight (8) statements, 

wherein 61.4% agreed with motivation if supported by various teaching methods make 
students learn each English course better, 57.9% agreed with motivation appears if students’ 
engagement created by lecturers during teaching-learning process makes students actively 

participate to share knowledge, pose questions, give opinions and criticize contents being 
discussed, 71.9% agreed with motivation if supported by fun English classroom to learn 
English courses materials better, 57.9% agreed with motivation if group assignment makes 

students easily learn English courses material meanwhile 38.6% agreed that they were 
motivated in learning each English course material if students have presentation, mid and final 
test only, 31.6% agreed and also disagreed with doing their assignments to fulfill students’ 

marks only, 36.8% agreed that they are not motivated if many assignments to do since many 
assignments make students down and get stress, 47.4% agreed if individual assignment is a 
burden for students to do. From these perceptions it is remarked that mostly motivation found 

in students’ perception was external motivation. It means students exactly did not have any 
internal motivation to learn English from their own self. Students depended on their lecturers 
how to manage each course taught to them. If a course was managed as students expected, 

they would learn English better. Otherwise they did nothing as it was stated as a burden to 
do. In other words, self-motivation does not significantly affect students in learning English 
as supported by (Lena et al., 2022) neither motivation nor interest in learning English had any 

effect on students' learning outcomes.  
Further, support has an unstandardized coefficient (B) of 0.090 and a standard error of 

0.155, resulting in a t-value of 0.577. The significance level for support is 0.566, indicating that 

it is not a significant predictor in this model. This is viewed from students’ perception that 
52.6% agreed their parents support them to use English at home, 43.9% agreed their brothers 
and sisters urge them to use English at home, 47.4% agreed their family encourages them to 

practice English at home, 66.7% agreed students develop their language components and skills 
if they practice English with their family; 50.9% was undecided whether students with their 
close friends use English outside the classroom every day in a community, 50.9% agreed 

students with their classmates use English outside the classroom at least once in a week in a 
community, 63.2% agreed students and their friends never mock each other if they practice 
English with them in a community, 68.4% agreed students develop their language components 

and skills if they practice English with them in a community; 36.8% was undecided if people 
around them laugh if students use English in environment, 47.4% was undecided if people 
support students to use English to their neighbor, 40.4% was undecided if people mock 

students if they use English in their environment, and 56.1% agreed if students develop their 
language components and skills if they practice English with them in environment. It is 
concluded that support can affect students in learning English but since support comes from 
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different sides such as from family at home, community and environment. Three of these sides 
showed different result to give effect to students in learning English. It was evident that 

support from family makes students learn English, but support from community was 
hesitated except from their close friends moreover from environment which showed 
uncertainty wherein students develop their English if practice was done. This was in line with 

(Galloway & Ruegg, 2020) and (Yan, 2022) that support from students, family and parents only 
affect students in learning English.  

Next, opportunity shows an unstandardized coefficient (B) of -0.133 and a standard error 

of 0.142, giving a t-value of -0.937. Its significance level is 0.353, suggesting that opportunity 
does not significantly influence students in learning English. This is witnessed from students’ 
perception towards among five (5) statements that was come into sight 55.4% of students could 

not decide whether they spend their time to read English courses materials if no class at the 
day, 49.1% of students could not decide whether they spend their time to speak English with 
others if holiday, 47.4% of students agreed to spend their time to write English on their notes 

if they are reading English outside, 63.2% of students agreed to spend their time to listen to 
English courses materials from audio/video if their house works are done, and 54.4% of 

students develop their other English skills outside the classroom. It can be seen that students 
could not utilize off class and holiday as opportunities to learn English. Students learn English 
if it is conditioned by their own self. This is not in line with (Refinery et al., 1980) who states 

that to expand and improve ultimately Chinese K-12 students’ utilization of online EFL was 
by designing and implementing effective online EFL- courses and programs, learning 
opportunities and better supporting student learning and development.  

In addition, readiness has an unstandardized coefficient (B) of 0.155 and a standard error 
of 0.131, leading to a t-value of 1.182. The significance level for readiness is 0.243, indicating 
that it is not a significant predictor. This is noted from students’ perception towards statements 

which showed 56.1% agreed physically students are ready to learn each English course taught 
by their lecturers, 56.1% agreed mentally students are ready to learn each English course 
taught by their lecturers, 59.6% agreed emotionally students are ready to learn each English 

course taught by their lecturers; 49.1% agreed with students’ family is ready to prepare and to 
create a favorable environment at home to help them gain the best level of learning, 47.4% 
agreed with students’ family is ready to prepare and to contribute to achieving the best 

learning among them, 50.9% agreed with students’ family is ready to fulfill their learning 
needs; 52.6% agreed with university is ready to prepare and to create a favorable environment, 
63.2% agreed with lecturers are ready to create a favorable environment, and 52.6% agreed 

with lecturers are ready to teach, educate, advice, monitor, control, supervise, assess, evaluate, 
and have good decisions. It is concluded that institute readiness is higher than students’ 
readiness meanwhile students’ readiness is higher than family readiness. In other words, 

students and institute readiness are better than family readiness in supporting students to 
learn English. This is not in line with (Mutiah et al., 2020), (Sumarni et al., 2021), (Banit et al., 
2022), (Walia & Kaharuddin, 2023), (Imam Santosa et al., 2024) (Daflizar et al., 2022), (Lee & 

Hwang, 2022), (Gregory et al., 2021) who state teachers and students were ready but others 
were not.     

Finally, interest has an unstandardized coefficient (B) of -0.021 and a standard error of 

0.136, resulting in a t-value of -0.151. The significance level for Interest is 0.881, suggesting that 
interest does not significantly affect students in learning English. It is apparent from 52.6% 
agreed with students choose English education study program because they are interested in 

only, 56.1% agreed that they like learning English because mastering English makes them 
proud of, 50.9% agreed that students learn English courses materials if they are interesting, 
50.9% agreed that students have some ways how to read English courses materials, 50.9% of 

students could not decide whether they spend their time to read English courses materials at 
least an hour everyday outside the classroom or not, 35.1% agreed that students better read 
English courses materials using mobile phone and laptop than manual papers and 35.1% also 
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students could not decide whether better read English courses materials using mobile phone 
and laptop than manual papers, 49.1% agreed that it is more interesting to read English courses 

materials using manual papers than mobile phone and laptop, 40.4% agreed that it is more 
easily comprehensive to read English courses materials using manual papers than mobile 
phone and laptop. It can be concluded that students feel interest in learning English but still 

do not know how to choose a better choice in learning English. In other words, students’ 
interest did not make them learn English and comprehend English as a need. It is seen from 
31.4% students were still hesitant toward their comprehension to English. This is in line with 

(Lena et al., 2022) who deliver that motivation and interest are not factors that lead to students' 
success in English courses. 

 

CONCLUSIONS 
 In conclusion, using the beta coefficient to answer the research question to find out the 
most dominant factor among all factors (IAMSORI) that influence students in learning English, 

statistically that is intelligence.  Among all factors, only aptitude has a statistically significant 
effect on students' learning English and it is negative. The other factors such as motivation, 
support, opportunity, readiness, and interest do not significantly influence students in 

learning English according to this model. The research results or findings can contribute 
significantly to both theory and practice. In theory, it may add insights into literature 
regarding intelligence, aptitude, motivation, support, opportunity, readiness and interest have 

different significant influence on students in learning English. In practice, students may 
develop and upgrade their internal and external potentials to affect a better English learning. 
The negative coefficient for aptitude suggests that higher aptitude is associated with students’ 

lower scores in learning English, which might require further investigation to understand the 
underlying reasons. In addition, it is suggested for students, parents, families, communities, 
environments, lecturers and research institutions at various levels of education to hone 

students' intelligence and aptitude, increase motivation and support, seize opportunities, 
prepare and awaken interests (IAMSORI). 
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